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Table 1. Teaching task assessment criteria  
 
Collaboration in teacher development group: Did you… 
…join a group with a shared interest in a grade level or school? Y N 

 
…choose a role for yourself and tell it to your group? Y N 

 
…help the members create a plan for the demonstration? Y N 

 
…use English to communicate and collaborate within the group?   Y N 

 
…assist the group by providing something needed for your lesson? Y N 

 
Interactive teaching demonstration: Did you… 
…arrive prepared and on time for your lesson?  Y N 

 
…demonstrate strategic knowledge of English (see Ch. 3 class notes)? Y N 

 
…balance TTT [teacher talking time] and STT [student talking time] carefully? Y N 

 
…utilize elements for successful language learning (ESA [Engage, study, activate])?  Y N 

 
…arrange seating appropriately? Y N 

 
…explain points, encourage practice, and employ feedback Y N 

 
…incorporate a language focus into your lesson?  Y N 

 
Peer observation: Did you… 
…invite a peer to observe your lesson?  Y N 

 
…exchange information to enable them to view your lesson? Y N 

 
…decide in advance the observation purpose?  Y N 

 
…watch your peer’s lesson? Y N 

 
…take notes related to the purpose of the observation?  Y N 

 
Peer debriefing: Did you… 
…arrive prepared and on time for your debriefing?  Y N 

 
…provide your peer with comments? Y N 

 
…respond to comments provided by your peer?  Y N 

 
Instructor comments:   
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Table 2.  Means comparisons for trainee and non-trainee attitudes toward TBLTa 

 
  Trainees 

(n=15) 
Non-trainees 
(n=15) 

 

No. Item b Mean SD Mean SD Diff. c 
11 Before a task takes place, it is necessary to teach idioms or 

fixed phrases necessary for communication. 
1.93 .70 2.60 .51 -0.66 

 
9 Classroom activities should consist of language-learning 

activities that are important to individuals as students. 
2.13 .52 2.46 .64 -0.33 

 
4 English courses should be designed with specific purposes 

in mind.  Specific purposes can mean Business English or 
English for Study Abroad. 

2.13 .83 1.87 .83 0.26 
 

1 I think that task-based education is an effective learning 
method. 

2.13 .35 2.40 .51 -0.26 
 

7 The most important goal of English education is the 
teaching of effective ways of communicating in English. 

2.33 .72 2.60 .51 -0.26 
 

16 Teachers should determine content based on their 
understanding of students’ existing knowledge. 

2.20 .56 2.47 .52 -0.26 
 

6 Many different actual English expressions often contain 
similar language use.  For example, to make a dinner 
reservation and to fill out a form both require stating the 
date. 

2.13 .64 1.93 .59 0.20 
 

8 The content of learning and activities should gradually move 
from easy to difficult in a step-by-step procession. 

2.47 .64 2.67 .49 -0.20 
 

12 Learning should integrate various language items.  For 
example, learners’ attention should be drawn to phrasal 
verbs and compound nouns. 

1.66 .62 1.80 .68 -0.13 
 

17 Classes should be divided by ability level and content 
should be prepared in accordance with student ability. 

2.28 .61 2.40 .63 -0.11 
 

2 Course content should be decided based on student needs 
(the content they wish to study). For example, content can 
be determined though surveys or interviews to understand 
student needs. 

2.33 .82 2.27 .46 0.07 
 

5 English courses should enable learners to use English freely 
in daily activities. For example, activities like making a 
restaurant or hotel reservation, or filling out a form. 

2.33 .72 2.40 .63 -0.07 
 

13 Learning should focus on grammar and sentence patterns. 1.33 .74 1.20 .68 -0.07 
 

3 To understand student needs, there are many other methods 
apart from the surveys and interviews in item 2 above. 

2.13 .64 2.10 .80 0.03 
 

10 During English communication between students, it is 
necessary to confirm whether there is mutual understanding.  
For example, through the use of expressions such as, ‘What 
does that word mean?’ etc. 

2.40 .63 2.40 .51 0.00 
 

15 Learning should include classroom interaction through 
group and pair work. 

2.33 .49 2.33 .49 0.00 
 

14 If there are errors in students’ English usage, a teacher 
should point them out even during conversation. 

1.80 .68 1.80 .94 0.00 
 

 
aCronbach alpha = .84. bResponses based on a 4-point Likert-type scale (0 = ‘I definitely don’t think so’ 
and 3 = ‘I really think so’). cMultiple independent t-tests, with an adjusted alpha of .003 revealed no 
significant differences in means. 



TBLT 2009  Jackson, D. O. 

 3

References 
 
Borg, S. (2006). Teacher cognition and language education: Research and practice. London: 

Continuum. 
Brown, J. D. (2001). Using surveys in language programs. Cambridge: Cambridge University 

Press. 
Bygate, M., Skehan, P., & Swain, M. (2001). Introduction. In M. Bygate, P. Skehan & M. Swain 

(Eds.), Researching pedagogic tasks: Second language learning, teaching and testing. 
Harlow: Pearson Education. 

Doughty, C. J., & Long, M. H. (2001). Optimal psycholinguistic environments for distance 
foreign language learning. Language Learning & Technology, 7, 50-80. 

Duckett, K. (2005). Observation tasks for teachers in training: The effect of task-based classroom 
observation on student teachers' attitudes toward TBL generally. Paper presented at the 
International Conference on Task-Based Language Teaching.  

Goto Butler, Y., & Iino, M. (2005). Current Japanese reforms in English language education: The 
2003 "Action Plan". Language Policy, 4(1), 25-45. 

Johnson, R. B., & Onwuegbuzie, A. J. (2004). Mixed methods research: A research paradigm 
whose time has come. Educational Researcher, 33(7), 14-26. 

Koenraad, T. (2005). EU-Project MICall: Moderating intercultural collaboration & language 
learning. Paper presented at the International Conference on Task-Based Language 
Teaching.  

Long, M. H. (2005). Methodological issues in learner needs analysis. In M. H. Long (Ed.), 
Second language needs analysis. Cambridge: Cambridge University Press. 

Long, M. H., & Norris, J. M. (2000). Task-based teaching and assessment. In M. Byram (Ed.), 
Routledge Encyclopedia of language teaching and learning (pp. 597-603). London: 
Routledge. 

Ogilvie, G., & Dunn, B. (2007). Taking teacher education to task. Paper presented at the 
International Conference on Task-Based Language Teaching.  

Robinson, P. (2007). Criteria for classifying and sequencing pedagogic tasks. In M. P. García-
Mayo (Ed.), Investigating tasks in formal language learning (pp. 7-26). Clevedon: 
Multilingual Matters. 

Sato, M., & Asanuma, S. (2000). Japan. In P. Morris & J. Williamson (Eds.), Teacher education 
in the Asia-Pacific region: A comparative study (pp. 107-131). New York: Falmer Press. 

Shimahara, N. K. (1998). The Japanese model of professional development: Teaching as craft. 
Teaching and Teacher Education, 14(5), 451-462. 

Stigler, J. W., & Hiebert, J. (1999). The teaching gap: Best ideas from the world's teachers for 
improving education in the classroom. New York: The Free Press. 

Tanaka, H., & Fukada, Y. (2005). A case study of application of TBLT to teacher training. Paper 
presented at the International Conference on Task-Based Language Teaching.  

Van den Branden, K. (2006). Training teachers: Task-based as well? In K. Van den Branden 
(Ed.), Task-based language education: From theory to practice. Cambridge: Cambridge 
University Press. 

Xavier, R. P. (2007). Language tasks and exercises: How do teachers perceive them? Paper 
presented at the International Conference on Task-Based Language Teaching.  

 
 


