ACADEMIC DISCOURSE PRACTICES

WRITING ROLES

Think back to the process of writing about the Hauser et al. (2000) text. You had to make decisions about whether to:   

· report their position neutrally

· evaluate the writers either positively or negatively

· conclusively dismiss their claim or to be more tentative and open ended

· use your own experience to illustrate a particular point

and to: 

· make decisions about clarity of style and explanation

· decide whether it was more effective to report exact words or paraphrase

All these decisions had to be made collaboratively so the result was a piece of writing that may actually have represented your identity as a group. 

These different decisions that you make as you write can be described in terms of writing roles. Each role involves specific language choices. 

	The Role
	The Job

	Reporter
	· summarizing, paraphrasing, quoting

	Synthesiser
	· drawing together similar views/ideas

	Interpreter
	· explaining what something means, for example by showing how it applies to examples

	Critic/Evaluator/Commentator


	· making evaluative comments on others' work

· signalling one's own position in the debate

· presenting counter-arguments and evidence

	Analyst
	· applying concepts and/or framework(s) to data

	Text Organiser


	· interpreting the task

· presenting major themes/issues

· narrowing the task/focus

· ordering material


(Adapted from Joan Allwright’s Voices in the Text) 


Task: Look at the way the writer uses the different roles (see handout 1) in the following text. Write which role or roles the writer is fulfilling in each highlighted section in the comments boxes.
EXTRACT
3. Affect in Teacher Training

3.1 Possible reasons for the Neglect

Surely one of the reasons affect has tended to be neglected in the field of teacher education is because it is such a complicated area. As illustrated in the previous section, affect is extremely difficult to measure objectively. The fact of the matter is, researchers can probe affect in any way they like but responses may not actually coincide with what is happening internally. As Grundy (2000 states “.. recognising the role of affect  in language learning requires a good deal of tolerance of uncertainty and ambiguity” (pp24). Practitioners like Thornbury (2000) who want “documented, authenticated empirical evidence” (pp29) are not so tolerant. Likewise, Bruton (2000) supports a position of intolerance on the grounds that it has yet to be proven whether a direct/ explicit focus on affect can cause long-term positive effects on language learning (pp19).  Those who argue against a focus on affect based on a lack of scientific evidence are conveniently forgetting that very little is yet known about how languages are learned and what the best ways of teaching them are, but this had not stopped teachers or trainers advocating one approach over another. 

The second reason is also linked to the nature of research. According to Allwright (1999), the relationship between the ‘academic researcher’ and the ‘language pedagogy practitioner’ has been  “.. very badly blighted  by academic research appearing, all too often for good reason, to be more parasitic then helpful” (pp9). For example, researchers may be focussed on their goals; they do not consider the impact of their actions on their sample group.
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