Literacies for Learning in 

Further Education
Workshop materials to accompany DVD:
OVERVIEW FOR TEACHER EDUCATORS 
This document suggests some activities which could be used in Professional Development sessions alongside the showing of the DVD. They are in three sections, matching the stages of the DVD:

1. ACTION FOR UNDERSTANDING

2. RECOGNISING A PROBLEM

3. ACTION FOR CHANGE

The notes explain how to use the materials provided on the website, and include the content of the slides designed for showing to course participants.  If you are reading this on-line, it is also possible to view or download the materials directly from here.  If you open these files to return to the overview use the back button in your browser and select ‘Open’.  

The materials can be adapted to suit your own groups. 
1. ACTION FOR UNDERSTANDING: 
Before we can start having an effect, we need to understand the issues.  
Before we can work on a problem we need to do some work on ourselves.
Notes for Teacher Educator 
This is an activity designed to raise awareness of the kinds of reading and writing people do every day in their own lives.  By focusing individually on their own reading and writing initially and then discussing with others, participants realise the extent, range, variety and diversity of reading and writing carried out by different people in different settings. 

To begin with, supply paper, pens, etc. if necessary, and give the students the following instructions: (The clock activity.ppt). You may also want to show them examples ( clocks examples.ppt) and/or provide them with a template (clock.doc). 
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1.

Draw a clock face. 

2.

Write (or show in other ways) what you do with reading or 

writing throughout part of one day, e.g. last night from 6pm 

till bedtime, or this morning until coming to this session.  

Include all instances of reading and writing, electronic as 

well as paper-based. (15 mins)

3.

Discuss with your neighbour similarities and differences in 

your reading and writing activities, including where, when, 

with whom, and why you do each one. (10 mins)

4.

Prepare to feed back to the whole group two interesting 

things you have found out about your neighbour’s reading 

and writing habits. (15 mins) 


The result is likely to be that people do more with literacy than they think, particularly when they think of literacy as including emailing, texting, navigating TV channels, reading timetables, menus, instructions, as well as magazines and books.  You might encourage a discussion around what constitutes ‘literacy’ in today’s society.  

You, as the teacher, may wish then to ask the participants to think about the following: (Extension questions Clock activity.ppt)
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Each use of reading and writing will be ‘situated’, i.e. it will have a:



What – content and medium



When – time or duration



Where – place or space



Who with or who for – people involved



Why – purpose

And alongside these will be 



Values, Attitudes and Beliefs relating to it



Think about the ‘where, when, with whom and why’ aspects of your 

own reading and writing, both in your own time and at work.  



Do you value some forms of reading and writing more highly than 

others? Why is this?



In society, some kinds of reading and writing are valued more highly 

than others, by different people. Again, why is this?



Think about the students you teach. What kinds of reading and writing 

do they value in their own lives? If you don’t know, how can you find 

out?



What kinds of reading and writing do your students need to do in your 

lessons?



Think about the discrepancy between students’ everyday reading and 

writing, and the kinds they need to do for college.  How might you help 

with that?

Extension questions for the 

Clock Activity


The session might end with discussion of how this same activity could be useful with students.

2. RECOGNISING A PROBLEM: 
Having understood something about the issues we are talking about, we can now move onto examples from the classroom.

Notes for Teacher Educator 

Provide members of the group with the handout (Activity 2 Handout.doc) (see below). You may wish to display the scenario throughout (Activity 2  Jemma.ppt)  
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A scenario: Jemma



Jemma, aged 17, helps her mother at home in the evenings and 

at the weekend to research the kind of dog she wants to buy.  

Her mother knows very little about computers, so relies on 

Jemma, who finds appropriate websites and information: for 

example the cost of this breed of dog; the size of litters; the 

breeders in the area; advice on care and grooming, etc. Her mum 

now owns a dog and has joined a Kennel Club which Jemma 

found on the internet. 



Jemma is a student on a level 3 Child Care course at a Further 

Education College. She loves children and has always wanted to 

work with them. 



For her course, Jemma was asked to go to the college learning 

resource centre during her lesson and research salaries, unions,

and advantages and disadvantages of working in a primary 

school.  



When she reported back at the end of the hour, her tutor saw 

that Jemma had found some information but had not determined 

what was and wasn’t relevant and had not organised the 

information appropriately.



Why might this be so?


The group could work in pairs to begin with. By asking and answering the questions, it should become clear that Jemma’s experience of the two activities, while appearing similar in that they both involve research on the computer, are different in several crucial ways.  In a bigger group discussion, group members who are teachers may be able to relate this scenario to experiences from their own work.  What do their students find difficult? Why might this be the case? And how might the tutors help?


The handout contains both the scenario and questions to structure the activity (see next page).
	Why might this be so?



	To help you answer this, consider for both:
(a) researching about dogs; and 

(b) researching for her course: 

1. What kind of information is Jemma finding out?

2. Where is Jemma doing each activity?

3. When is Jemma doing each activity? What time of day? In what circumstances?

4. How long will she spend on it? Who will decide?

5. Who is she doing it with, and who for?

6. Why is she doing each one? What will Jemma see as the purpose? Will she be clear about the purpose?

7. How do you think she will be doing it? What methods will she be using to find the information? How will she know what is the best way?

8. How do you think she feels about it? Does she value what she is doing? Does she value what she is finding out?  In what ways? Why, or why not?

If you are a teacher, you may be able to relate this scenario to experiences from your own work.  

· What do your students find difficult? 

· Why might this be the case? 

· And how might you as a tutor help?




The Extension Pack for Activity 2 (Activity 2  Extension Pack.doc) contains a set of case studies and activities to encourage further discussion and understanding among the course participants. 

After this, Activity 3 will help participants to understand how they as tutors might be able to improve their practice. 
3. ACTION FOR CHANGE: 

Now we have established what we are talking about, and the problems that the reading and writing on courses might cause, what can be done about it?

Notes for Teacher Educator 

Activity 3 is designed to encourage teachers to apply their understanding of how different kinds of reading and writing are carried out by people in different ways.  The activity encourages teachers to examine carefully exactly what kinds of reading and writing are required on the courses they teach, and to consider how they could improve activities which involve reading and writing to better suit their students.  
Provide members of the group with the handout (Activity 3 Handout.doc). You may wish to display the instructions during the activity  (Activity 3.ppt). 
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Fine-tuning the reading and writing 

on your courses



Think of a situation in your own class when students are required 

to read and/or write.  



Complete the middle column of the chart in as much detail as 

possible. 



For the first box, you will need to identify exactly what kinds of 

reading and/or writing students need to do for this activity.  For 

example, the activity itself may be ‘answering questions about a 

handout on building materials’, or ‘researching characteristics of 

crocodiles’ but you need to identify exactly what is involved in 

terms of reading and writing of different kinds to accomplish the 

task. 



Continue to complete the middle column of the chart, examining 

the activity in terms of who, what, when, where, how and why.



----------------------------



Then work through the right-hand column, thinking about how 

you could improve certain aspects of the activity for your 

particular students. 



To do this properly you would need to do some kind of research 

into your students’ everyday uses of reading and writing. But for 

now, based on what you do know, think about how changing 

different aspects of what you ask them to do could make the 

activity resonate more with the reading and writing they are 

experts in.  


The handout contains these instructions and a chart for course participants to complete (see below). On the left hand side of the chart are a set of questions for them to consider, linked to elements in the Framework which is explained on the DVD.  You may also like to give them a copy of the Framework itself to refer to.  

By thinking carefully about different aspects of the reading and writing, such as WHERE they expect it to be done, WHO the students do it with, WHY the tutor wants them to do it, and WHY the students think they are doing it, a deeper understanding of students’ experience will emerge.

By changing some of those aspects, students can feel a greater resonance with the reading and writing they do in their own time, and are therefore likely to value the activity more.  

By valuing and identifying with the reading and writing they do in college, students will engage more fully with it, and the learning opportunities on their courses will be improved. 

Practical points

The activity can be carried out as individuals because each teacher will have different examples and experiences.  However, the completion of the charts is likely to benefit from discussion in pairs or small groups.
It is important that the participants are honest in their completion of the questions. Honest answers will highlight to them that perhaps they had not thought through the complexity of an activity, or that actually they are unsure about their own reasons for doing things in certain ways.  The analysis will encourage them to evaluate their own practice and to consider improvements they might make.

An example of a completed chart is included (Activity 3 completed for 'clock activity'.doc), to show the sorts of things the chart can be used for. It is based on ‘Activity 1: the clock activity’, which the student teachers should have done themselves.  If student teachers have little or no experience of their own as teachers, they could fill in the chart in relation to the ‘clock activity’, or they could refer to the completed chart as an aid when considering their own teaching.
A less formal version of the activity could be carried out using the cube provided with Activity 2 Extension Pack. The cube can be used to elicit the same kind of information as the sheets, but using discussion as the main method. 

For descriptions of changes in practice from the LfLFE project, see Examples of changes in practice.doc.

For resources for carrying out your own research with your students, see Resources for your own research.doc.

Activity 3: 
Chart for analysing the reading and writing on courses                                                                              (page 1 of 3)
COURSE ACTIVITY:​​​​​​​​​​​​​​​​_____________________________________________
	
	Give a description based on how you and your students have done this in the past.
	How could this be improved in the future?

	WHAT exactly is the activity?

Topic + Issues 
– what are they reading and writing about, and are there any associated ‘issues’?
Actions + Processes
- what action is the reading and writing part of, and what are the processes by which this is achieved?
	
	

	HOW do you expect the students to go about it?

Actions + Processes 

(as above)

Modes + Technologies
- what modes of communication are involved, and what technologies are used?

Styles, Designs + Conventions
- what do students need to know about appropriate style, design and conventions?


	
	


(page 2 of 3)
	
	Give a description based on how you and your students have done this in the past.
	How could this be improved in the future?

	WHEN does it take place?

Flexibility + Constraints


- are there constraints associated with the timing of the activity?


	
	

	HOW LONG does it take?

Flexibility + Constraints

- are there constraints associated with how long the activity can take?


	
	

	WHERE is it done?

Flexibility + Constraints
- are there constraints associated with where it takes place?

	
	

	WHO is taking part?

Roles + Identities
- who is reading or writing, and in what role?

Interaction + Collaboration

- are participants working alone or together, with discussion or not?
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	Give a description based on how you have done this in the past.
	How could this be improved in the future?

	WHO is it FOR?

Audience
- is it clear who the activity is for? Are there multiple audiences?


	
	

	WHY do the students think they are doing it? 

Purpose(s)
- what do they see as the point of what they are doing, in the short term, or the longer term?

	
	

	WHY do you want the students to do it?

Purpose(s)
- what do you see as the point of what they are doing, in the short term, or the longer term?


	
	


Name:�
________________________�
�



Day:�



________________________�
�
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