Details of data analysis 

Analysis proceeded in two complementary ways through vertical and horizontal slicing of the data sets, to strengthen the warrantability of the understandings reached by the project, as represented diagrammatically in the Research Report, Section 3.4. 

VERTICAL SLICING
3.4.1 Case Studies
The first cycle of analysis has been vertical slicing through synthesising the data from a variety of sources into case studies of over 100 individual students and of the 32 taught units which were researched during Phase Two. These individual case studies are based on the triangulation of data from many sources, and on the synthesis of multiple perspectives from the ongoing sense-making dialogues between university-based and college-based members of the team. In Scotland many of these have been written by the CBRs themselves; in England somewhat more detailed case studies were written by the UBRs and CBRCs and then shared with CBRs. These case studies were made available to the whole research team on a Virtual Research Environment

3.4.2 Combined Case Studies: Insights Emerging from Synthesis and Comparison

The 32 ‘Combined Case Studies’ (CCSs) consist of insights emerging from comparing the literacy practices of all four students on the unit, with those involved in undertaking the unit. The insights arrived at in this way are ‘subject-specific’, and allow for comparisons between levels, and among curriculum areas. Further cross-case, project-wide understandings emerged from a holistic, interpretive process of comparing all 32 CCSs.
3.4.3 Innovation case studies
The data collected in Phase Three was written up as thirty ‘innovations documents’, one for each of the units studied
 . Each of these was written in following format, and made available to the whole team on the VRE.

1) Description of proposed innovations

2) Justification for innovations

3) Evaluation of innovations

(a) Description of innovations in place

(b) Students’ views on innovations

(c)  Tutors’ views on the implementation of innovations

(d) Emerging insights on the innovations (Categorised according to the ‘dimensions of a literacy practice’ which they addressed)
(e) Suggestions for improvements or additional innovations
In this way all the data was synthesised and reduced to a manageable form, making it possible to identify processes and factors underlying the innovations, but at the same time ensuring that these understandings remained contextualised within the complexities of the sites in which they originated.

HORIZONTAL SLICING

In addition to the comprehensive vertical analysis of the data, two forms of horizontal analysis were undertaken.

3.4.4 Using an Access data-base to compare ‘Uses of literacy’ across the student data set

All the student case studies were entered into an Access data-base, using Barton and Hamilton’s six ‘vernacular uses of literacy’ 
 as organising categories: 

- organising life

- personal communication

- private leisure

- documenting life

- sense making, and

- social participation

This database allows relatively quick and very efficient access to large amounts of qualitative data in a form which makes it ready for more subtle analysis. 

3.4.5 Coding of a selection of transcripts to compare ‘Aspects of literacy’ across the whole data set

A selection of 40 interview transcripts were coded for ‘aspects of literacy’ (see 4.1 - 9 below) which emerged from the close analysis of early cases and were checked with aspects identified in current Literacy Studies theory and research. The sample consisted of 20 interviews with students about their everyday literacy practices and 20 interviews with tutors about the literacy practices on the units they taught. We used the same categories for both student and unit data. This is allowing us to gain a different perspective on the data by interrogating it theme by theme (while still retaining cross-references to the source of the data). 

3.4.6 Bringing vertical and horizontal slicing together through iterative cycles of analysis 
As insights and candidate ‘findings’ emerge from these processes of analysis, so they inform each other. Understandings generated via either the vertical or the horizontal analyses are being further refined by looking holistically at the entire data set. Our aim here is to proactively seek out counter cases or alternative perspectives that might enable us to refine our thinking. This work is proving to be both theoretically informed and theoretically generative.

� 	in most cases these were the same as the units studied in Phase Two. However, there were some differences, for practical reasons explained in the ‘Difficulties’ section of the AAQ.


� 	Barton, D. and Hamilton, M. (1998) Local Literacies: Reading and Writing in one community. London: Routledge. (247 - 250)








